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K-12 educators and students are increasingly using the Internet in classrooms. In 
education literature, there is an emphasis on integrating primary source materials in 
curricula in order to cultivate students‘ critical thinking skills. Many educators are 
turning to the Internet to find their primary source materials. Concurrently, archives are 
digitizing materials in their collections to make them more accessible online. More 
specifically, many large academic institutions have digitized parts of their collections. 
This study looked at whether or not supplemental learning activities are accompanying 
digitized primary source materials specifically for the K-12 community and, if so, who is 
creating the learning activities.  The results of the study suggest that few materials exist 
and that archivists are not the principal creators of the materials that do exist. 
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Introduction 
 In the archives field, outreach and user education have traditionally not received 
as much attention as other more conventional archive activities, such as accessioning, 
appraisal, description, and preservation. It has been only in the past two decades that 
discussion about outreach and user education in archives has surfaced and been notably 
studied. The bourgeoning dialogue about users and outreach in archives came about as 
new information and communication technologies were being adopted in cultural 
institutions. Similarly, in the 1990s, advancements in technology, such as the rise of the 
Internet, affected schools, and teachers began to incorporate technology into their lesson 
plans. Today, outreach in archives is less advanced than in other cultural institutions, and 
archivists still do not know enough about their users or their users‘ needs. This could be 
because beyond the academic community, genealogists, and historians, archivists do not 
have a diverse, inclusive user group. While many archives have digitized some of their 
materials and made them available online, little data exists as to how these materials are 
being used and by whom. Meanwhile, history and social studies educators have written 
about the importance of using primary sources, advocating for the use of the Internet for 
their research papers and projects, all in the name of helping students think critically 
about the world around them. These educators have multiple books and other resources 
on the many history teaching websites available that involve integrating primary sources 
into their lesson plans. So while there is an opportunity for archivists to step into the role 
as  
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educators and help create materials and resources for teachers, this is not happening on a 
large scale. The Library of Congress has a ―Teacher‖ section with many resources on 
their website. The National Archives and Records Administration has a rich selection of 
educational materials as well on their ―Teachers‘ Resources‖ web page: both websites 
make use of their digitized materials. Not many institutions are so well funded or able to 
create comparable sites. At the same time, archivists at larger academic institutions often 
apply for grants to digitize their materials and state that their digitization efforts can help 
local schools, students, and teachers. But are they going beyond mere digitization and 
actually creating aids for teachers to use involving their digitized collections? Are 
archivists creating supplemental educational materials to go along with the materials 
available on their websites? This paper hopes to engage in these questions and moreover, 
as PhD candidate Kevin Cherry wrote in his dissertation, ―…how, if at all, archives are 
structuring and contextualizing their Web-based resources for the K-12 classroom?‖  
 One challenge archivists face is that members of the general public often do not 
know what archives are, let alone the services they may provide, the collections that 
might be available, or what findings aids are. Archives could often do a better job of 
educating the general public on how to properly interact with an archive. Moreover, in 
the ―Glossary of Archival and Records Terminology,‖ Richard Pearce-Moses gives a 
total of five definitions for ―archive:‖ 
n. ~ 1. Materials created or received by a person, family, or organization, public 
or private, in  the conduct of their affairs and preserved because of the enduring 
value contained in the information they contain or as evidence of the functions 
and responsibilities of their creator, especially those materials maintained using 
the principles of provenance, original order, and collective control; permanent 
records. – 2. The division within an organization responsible for maintaining the 
organization's records of enduring value. – 3. An organization that collects the 
records of individuals, families, or other organizations; a collecting archives. – 4. 
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The professional discipline of administering such collections and organizations. – 
5. The building (or portion thereof) housing archival collections. – 6. A published 
collection of scholarly papers, especially as a periodical. (2010) 
 
This excerpt exemplifies how many different interpretations of an archive exist just 
within a single authority; other sources may define an archive differently. Moreover, this 
definition is almost completely unknown to the layman: would the average person be able 
to define ―archive‖? Archivists are beginning to address this problem, but not all agree 
about how to push forward with outreach and user education effort. As institutions vary 
in purposes and their holdings, so do archivists‘ beliefs about whom and how archives‘ 
collections should serve. If archivists want the public to know who they are and what 
they do, they must increase their outreach efforts. One facet of the outreach discussion is 
the debate of the archivist as an educator. If archivists as a whole agreed to push forward 
the role of the archivist as educator, I believe more people would come to know what an 
archive is and have more interactions with them, be it visiting a website or a building. 
 Almost every industry is heavily technologically driven and many academic and 
larger archives have been able to keep up with the advancements by maintaining websites 
that inform users about their archives and their collections. Many have finding aids, 
policies for accessing their materials and policies about their reading rooms. Many have a 
number of their materials digitized and available online: ―the majority of archives 
(81.6%), regardless of size, make some or all of their digital image collections available 
to the public‖ (IMLS). However, around 85% of archives ―do not conduct assessments of 
user or visitor needs for digitized materials and images in their institutions.‖ Archivists 
should conduct more user studies, especially to gauge how their online materials are 
being used, if at all. 
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 Twenty years ago, a researcher often would have had to travel long distances in 
order to study a document that was exemplary to his or her research, whereas today, that 
document might be available online, providing access to remote users. Today there is 
unparalleled access to materials. Archives with the funds or receiving grants are able to 
digitize parts or entire collections and make them available on the Web. In fact, according 
to an IMLS study, ―over half of archives had funding for digitization while 75% of large 
archives had funding for digitization.‖ This unprecedented access to materials is exciting 
yet difficult. A lot of work, resources, and money go into digitizing and maintaining the 
sites for these institutions, meaning not every archive is able digitize. Today‘s inundation 
of information can make it difficult to sift through the material and find reliable sources. 
Archivists can and should be authorities on their collections, their digitized materials, and 
primary sources in general. More specifically, teachers and students could benefit from 
the help of an archivist. K-12 (kindergarten through 12
th
 grade) students and teachers 
often do not know much about archives or that archives have primary sources available 
that could benefit them. There are some institutions with resources available online 
specifically for teachers and students. Most notable are the Library of Congress‘ 
―Teacher‖ section of their website and the National Archives impressive ―Teachers 
Resources‖ section. But many archives lack the funding to manage similar sites.  
 Until recently, there has been little research on users in general and even less on 
the K-12 community. Much of the research on student users has been on undergraduates 
and little has been published on how other groups are trying to use archives (possibly 
because not many other groups use archives or if they do, they go unrecognized as the 
invisible archive users). Archives are significantly lacking in the realm of outreach. The 
6 
 
internet has the potential to help archives reach user groups currently unidentified or 
underrepresented. K-12 educators, specifically social sciences and history teachers, could 
benefit from archives creating educational resources online. Not only do archives have 
the potential to digitize their materials and make them more accessible because of the 
Web, but they have the chance to teach students about archives at a younger age. 
 This paper explores the question of how and if archives are addressing the needs 
of K-12 students and educators. As stated previously (and to be addressed in more detail 
in the literature review), there is a void for archivists to fill and aid this user community. 
Through an analysis of academic institutions‘ websites reviewing the available resources 
and specific resources for educators and students, this study will demonstrate the current 
state of the relationship between archives and this specific user group, the K-12 
community. Ideally, the study will further the discussion of archivists as educators- a 
disputed role for archivists. But this I believe that in order for archives and archivists to 
stay (or some instances, become) relevant and valuable to society, they need to re-
imagine their roles as educators and increase their outreach efforts to more untraditional 
users.  
 An objective of this study is to see if archivists have created their own educational 
resources online for their digital collections. This study will explore academic 
institutions‘ websites to see if they contain a variety of educational resources for teachers, 
including lesson plans and learning activities. In addition to identifying educational 
materials pertaining to digital collections, I will analyze the websites to determine if the 
creators are archivists and librarians, or other academic faculty and departments. I believe 
that with a few exceptions, the research will illustrate a lack of resources made available 
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from digital collections for educators created by archivists. However, this should not be 
the case; often academic institutions applying for grants state that they will make their 
collections available for the K-12 community. But beyond putting their materials online, 
have they actually met the needs of the users they hope to address? Teachers often do not 
have time to do research online about archives‘ collections and even less time to visit and 
do research at actual archives. In addition to researching and finding relevant and 
appropriate materials for their curriculums, creating lesson plans around their research 
can be very time consuming: ―acquiring appropriate primary documents, then designing 
good lesson plans, is time consuming and difficult for educators who may have no 
experience using archival materials themselves‖ (Hendry, 2007, p. 124). 
 Archivists and teachers could benefit most from this research; potentially 
educators can learn about resources available to them at archives websites and possibly 
about archives in general. It can help educators to better understand what archives are, 
and how they can be beneficial to their teaching and to their students. Similarly, students 
can become more aware of archives and the potential use in their educational or personal 
research. Furthermore, archivists can learn from these findings what other institutions are 
doing with primary sources on their websites. It may foster discussion on how archivists 
can further serve the K-12 user group, whether through their websites or by other 
outreach programs. Additionally, I hope to shed light on the lack of outreach and user 
education currently in archives pertaining specifically to the K-12 community. Though 
not all agree that a primary role of an archivist should be that of an educator, encouraging 
this discussion in the field could lead to further examination of current outreach practices 
and potentially improve outreach and user services in general.  
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Literature Review 
Users and Outreach 
 
 Traditionally, user education and outreach services have not received much 
attention in archival theory. Over the past twenty years, there has been a growth in the 
academic literature about outreach, public programming and user studies. Archivists have 
become more interested in learning about their users in order to better address their 
needs. The new focus on these topics could be due to advances in technology and the 
impacts on archives. In the age of the digital exhibit, virtual reference chats, and online 
finding aids, archivists must adapt to advancements in technology to embrace their 
digitally savvy users.  
 This paper will briefly review the most recent literature written about archives‘ 
outreach efforts. It will then move to an overview of educational theory regarding 
primary sources in classrooms and what archivists have written about primary sources in 
the classroom. The paper will then look at studies archivists have done with the K-12 
community.  
 As recent as 1990, outreach in archives was seen as a secondary task. Timothy 
Ericson (1990) called for recognition for the need of outreach programs in his article, 
―‘Preoccupied with Our Own Gardens‘: Outreach and Archivists.‖ He states that ―in most 
discussions outreach is unique among the archival functions…in our minds, outreach has 
become a series of projects, with an identifiable beginning and end. In actuality it should 
be ongoing‖ (p. 114). In the early 1990s, outreach was not seen as a basic archival 
function, not given as much attention as other activities, not integrated within other 
activities, and merely consisted of short-term projects (Ericson, 1990, p. 115). Outreach 
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and use came last, ―inevitably they become afterthoughts- something to be undertaken 
only when all the rest of the work has been done‖ (Ericson, 1990, p. 116).  Ericson 
(1990) points out that in order to be successful in outreach, archivists need to identify 
who their users are. This is important because in order to address users‘ needs, the 
archivists have to define and know the population they want to serve. Ericson (1990) 
proposes that in order to serve a greater audience, we have to educate them: 
One of the great myths of our profession, and one of our most debilitating 
misconceptions, is that archives exist simply to serve scholars. In fact, if most of 
us were forced to justify our existence through the number of scholars we served, 
we would be out of business. There are other groups that would benefit from 
using archive materials, but we must first educate them as to how and why. In 
other words, we may choose to be fussy about whom we serve, or we may 
complain about how we are under-utilized. But we may not do both.  (p. 118) 
 
Ericson is suggesting that archivists need to reach beyond the scholars and academics for 
users and engage different members of the community in order to successfully serve the 
public.  He lists four concepts that are the ‗cornerstones‘ of outreach: ―learning more 
about our users, enhancing our image, promoting awareness of archives, and educating 
people about archives‖ (Ericson, 1990, p. 120). Ericson (1990) emphasizes that outreach 
should be ongoing and that "outreach is an investment, not simply an expense" (p. 2). 
Archivists need to make outreach efforts sustainable; it is through constant and 
continuous efforts that they will educate and reach the public.  
 In Elizabeth Yakel‘s 2002 article, ―Listening to Users,‖ she focuses on the 
importance of establishing what she terms ‗common ground‘ between users and 
archivists. According to Yakel (2002), user behavior has been studied through analysis of 
existing data, like examining the use patterns of collections, reference inquiries, and 
archivist's responses; however, these methods are passive in nature (p. 112). But more 
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can be done in surveys and interviews to study users in a more proactive manner in order 
to explore what users want and need. Yakel‘s (2002) article explores the relationship 
between users and archivists; her findings suggest that many of her subjects were not sure 
what constitutes an archive:  
Actually vetting subjects to interview in the study led to an interesting finding 
concerning the degree of uncertainty among college-educated people about what 
archives are. Subjects were unsure if they had ever been in an archive or if they 
had ever used primary sources. (p. 115) 
 
This suggests that even college level students have difficulty identifying primary sources 
and archives, implying an opportunity for archivists to educate undergraduate students 
about primary sources. Yakel (2002) states that ―the onus is on archivists to establish 
themselves (ourselves) as the primary primary-source professionals and to define 
archives more broadly within the extended research community‖ (p. 122). Additionally, 
she states: 
Rethinking the basis of archival user education may also help us integrate it into 
the educational curriculum at earlier stages, the benefits of which have been 
advocated both inside and outside of the archival profession. Beginning education 
on using primary sources earlier can only help future users of records and 
manuscripts and will initiate the ongoing process of building common ground. (p. 
123) 
 
This strongly ties into my argument that reaching users at a younger age could be 
beneficial to the future of archives and future researchers. Yakel (2002) highlights some 
of the issues archives face, mainly the lack of knowledge about users, as well as users‘ 
lack of familiarity of archives. These gaps in knowledge among both users and archivists 
suggest an opportunity for archivists to further study their users and how they can aid in 
their education about archives and primary sources. 
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 Similarly, Isto Huvila (2008) notes that archives, libraries and museums all have 
different approaches to users and use of resources. She says "user and use perspectives 
have received little attention in archives and records management operations, in 
comparison to, for instance, LIS" (Huvila, 2008, p. 16). And like other archive 
researchers, she found that ―very little was done to make archives understand their users 
until the 1990s" (Huvila, 2008, p.16). According to Huvila (2008), most of the 
investigations into users of archives have been focused on historians and their use of 
archives; other groups have not received as much attention. Archivists should expand 
their opinions on what an archives user is and expand their notions of who archives 
should serve. Archives are for the people, and that does not mean just the historians and 
genealogists.   
 Gabrielle Blais and David Enns‘ (1990) article, ―From Paper Archives to People 
Archives: Public Programming in the Management of Archives,‖ discusses the state of 
public programming and outreach in archives. They note that it was not until the 1980s 
that users and accessibility became a topic of discussion. Their article challenges the 
traditional notion of outreach and they argue for a more inclusive look in order to make 
archives‘ functions in society more prominent. They state that public programming has 
four concepts: image, awareness, education, and use (p. 102). Additionally they suggest 
that archivists must interact with groups, like the creators and users, more. Archivists can 
no longer serve as keepers, but must become more open to the collective public in order 
to address all of their users‘ needs. In the 1990s, archives were beginning to focus on 
user‘s needs and becoming more ―user-centered as opposed to materials centered" (p. 
103). They state that it is our failure to explain our profession; "fewer still understand 
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other functions and uses of archives; for example, their legal, fiscal and administrative 
value. This, in part, is the result of our continuing failure to explain our profession and 
the significance of the records in our custody‖ (p. 105). They suggest that ―through 
awareness, then, people learn of the usefulness of archives" (p. 105). To become more 
effective, archivists need more service-oriented perspectives and more proactive 
approaches. 
 In the ―Glossary of Archival and Records Terminology,‖ Richard Pearce-Moses 
defines outreach as, ―the process of identifying and providing services to constituencies 
with needs relevant to the repository‘s mission, especially underserved groups, and 
tailoring services to meet those needs.‖ The very definition of outreach states 
―underserved groups‖ should be served; however, the underserved are the least likely to 
come to an archive. Therefore, it is the mission of archivists to learn how to serve the 
non-traditional user by whatever means necessary. For the K-12 community, this could 
be by creating supplemental instructional material to go along with the materials that 
have been digitized and made available online.  
Educators and Primary Sources in Classrooms  
 In the U.S. in the 1960s, social studies education went through a shift known as 
the New Social Studies movement that ―investigated the teaching of history as a media-
infused, constructive inquiry process‖ (Cherry, 2010, p. 338). The New Social Studies 
movement ―stressed active student engagement with information to construct meaning‖ 
(Beyer, 1994, p. 251). In his 1994 article, ―Gone but Not Forgotten: Reflections on the 
New Social Studies Movement,‖ Barry K. Beyer discusses the arrival, demise, and 
reappearance of New Social Studies. In the 1960s, there was an increase in using primary 
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sources in classrooms in order to better relate and teach history to students, and an 
increased emphasis on critical thinking, analytical skills, and inductive reasoning. 
Cherry‘s (2010) dissertation goes in depth into the history of teaching social studies and 
history and the incorporation of primary sources. The New Social Studies movement‘s 
shortcoming was that it was a difficult way to teach: ―as the critics of New Social Studies 
often pointed out, a student must know some content to be able to inquire. A lack of 
content knowledge often meant that the historical analysis would be poor‖ (Cherry, 2010, 
p. 184). Apparently, even in its prime, only about a third of teachers endorsed the 
movement (Beyer, 1994, p. 253). According to Beyer (1994), this was due to the fact that 
―inquiry teaching…did not fit the preferred teaching style of many teachers or learning 
style of many students. For students, inquiry is hard, cognitive work…For teachers, 
inquiry is also hard work—physically in assembling, scheduling and manipulating the 
audiovisual and other materials to be used,‖ (p. 251). These and other factors made the 
New Social Studies difficult to implement, sustain, and expand. 
 However, since the 1990s, critical thinking and the use of primary sources in 
teaching history has come back into use. Beyer (1994) states that the concepts of the New 
Social studies, emphasizing hands-on collaborative learning, are what teachers should be 
doing in their classrooms (p. 255); likewise, problem-solving skills, inquiry and critical 
analysis are key skills are being taught in classrooms today (Cherry, 2010, p. 324). Beyer 
believes it is the emphasis on student experience and application that made the New 
Social Studies more effective in its revival in the1990s than it was originally. Many 
researchers are now and have been advocating the use of primary sources ―to teach 
critical thinking skills‖ (Cherry, 2010, p. 324). Multiple articles and books have been 
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written on the topic, including but not limited to: David Kobrin, Beyond the Textbook: 
Teaching History Using Documents and Primary Sources, James A. Percoco, A Passion 
for the Past: Creative Teaching of U.S. History, and Monica Edinger, Seeking History: 
Teaching with Primary Sources in Grades 4-6 (Cherry, 2010, p. 327).  
 Similarly, in education literature, using primary sources online and using digitized 
primary sources in the classroom has been studied more by educators than archivists.  
Mark S. Newmark (1997) writes,  
There is little doubt that primary sources can be of real value in the classroom. 
Primary sources give students a connection with the past, bridging  the gap 
between often seemingly distant historical phenomena and the present. They train 
students to recognize historiographic bias, interpret evidence, and read and digest 
intellectually and syntactically difficult material. Moreover, primary sources 
present students with the materials from which to shape informed opinions of 
their own, relatively free of the pedagogical interference of textbook authors and 
editors. (p. 283) 
 
Newark expands on the importance and many uses of primary sources in teaching. He 
criticizes textbooks and textbook publishers and their use of primary sources. Even in 
1997, with the nascent World Wide Web, many educators and academics saw the 
Internet‘s potential in providing resources to the classroom, ―the Internet provides a 
potentially happier alternative resource from which to draw primary sources‖ (Newmark, 
1997, p. 284). 
 Molebash and Dodge (2003) state the:  
Social studies classrooms, probably more than those of other subject areas, have 
an opportunity to use resources found on the World Wide Web to engage students 
at higher levels of thinking. Such activities enhance skills, such as analysis, 
synthesis, and evaluation, which support inquiry-oriented learning. (p. 158) 
 
Like many other researchers writing about using the use of the Internet in classrooms, 
they also state that the Web‘s inundation of information is an obstacle. While this 
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provides students and teachers the opportunity to explore large and various amount of 
information, it also makes it difficult to distinguish the reliable from the unreliable 
sources.  
 I believe the problem that educators have in distinguishing reliable resources to 
use for their lesson plans is one that archivists could help address. Archivists could be 
educating the public about primary sources, especially about those materials in their 
collections, particularly those that are digitized. According to Michael Eamon‘s 2006 
article in the The History Teacher, ―the popularization of the Internet has created an 
audience hungry for authoritative content‖ (p. 298). And archivists are naturally the ones 
who could be that authority, ―because it is they who acquire, describe, and preserve the 
historical traces for future access, the increased use of documents in history teaching has 
naturally been of great interest to archivists‖ (Eamon, 2006, p. 302). Eamon (2006) goes 
into the history of primary resources in the classroom and discusses the benefits and 
challenges to online primary sources. He (2006) points out how originals are too fragile 
for use in the classrooms and archives are not set up for entire classes (p. 303).  Because 
of this fact, Eamon (2006) emphasizes that copies need to be considered carefully and 
presented, as to not represent ―false impressions of the past‖ because ―without the greater 
documentary context, it was too easy for teachers and student to view primary sources as 
only two-dimensional illustrations of the past‖ (p. 303). Eamon (2006) discusses 
alternatives, such as virtual exhibits, ―development of ‗digitally-born‘‖ exhibitions, the 
development of finding aids and digital collections. However, he also highlights the fact 
that the internet is limited because not all schools or student have the technology to 
access these digital collections and that it is expensive for archives to create and maintain 
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digital resources. He also acknowledges that digital collections are ―representations and 
not replacements of primary sources‖ (p. 310).   
 Eamon (2006) is an advocate for collaboration and believes ―by being proactive 
and collaborative in the development of lesson plans and digitized collections, archivists, 
historians, and educators can ensure that the most valuable documents are used in 
innovative and engaging ways‖ (p. 310). I also believe the collaboration of archivists 
with school systems and educators would further advance the use of archival collections 
and primary sources in schools. Archivists have the power to aid teachers in the creation 
of their lesson plans and projects by providing them with more context and instruction 
when it comes to their digitized materials. Though some primary sources are available 
online, not many are ready for classroom use and require a lot of work, time, and effort 
on the teachers‘ part. Researching, adapting sources for lesson plans, and creating lesson 
plans could become part of the archivist‘s duties. Archivists should take advantage of this 
user group‘s need for education about archives, archival materials, digitized materials, 
resources available online, and resources available in the archive.   
Archivists and Primary Sources in Classrooms    
 According to Ken Osborne (1987), an archivist has many roles: ―the archivist as 
historian versus the archivist as records manager— to the neglect of a third: the archivist 
as educator, a role which receives surprisingly little discussion in archivists‘ journals‖ 
(p.16). In his 1987 article, ―Archives in the Classroom‖ Osborne talks about the New 
History movement in Canada in the 1960s and 1970s, (much like the New Social Studies 
movement in the U.S.) and how it was a shift in history teaching. He calls for archivists 
to be more than historians, more than records managers, but educators as well (Osborne, 
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1987, p. 40). Osborne (1987) has an eight fold classification system of approaches to 
bring schools and archives together: 
Teacher-education projects and activities, classroom units of instruction on the 
work and role of archives, exhibition and visits, projects involving students in 
archives research, the production of archives-based teaching kits, the use of 
students to identify and collect material of interests to archives, the formation of 
school-based archives, the establishment of organizational linkages between 
teachers and archivists. (p. 28) 
 
This system outlines specific ways in which archivists and educators can work together 
efficiently, in or out of the classroom: ―either way, if archives are to realize anything like 
their educational potential, there will have to be a good deal of joint planning and 
consultation between archivists and educators‖ (Osborne,1987, p.28).  Osborne (1987) 
even cautions archives, saying that if they do not engage in this type of educational work, 
than they will miss out: 
First, the failure to forge possible links between archives and schools denies the 
schools an invaluable resource for improving the quality of teaching, especially in 
the fields of history and social studies. Second, it denies society at large a chance 
to appreciate and to benefit from the evidence and the records upon which its 
sense of identity and continuity depends…Third, by not engaging in educational 
work, either with the public at large or with the schools, archives deny themselves 
the possibility of building and benefitting from the support of a knowledgeable 
and sympathetic public. (Osborne, 1987, p. 17) 
 
Osborne (1987) feels that it is imperative for archives to connect to schools and the 
public in order to reveal the invaluable pieces of history that archives keep.  
 Archivists should be helping teachers to teach students how to think critically: 
―although a growing body of literature exists concerning education programs and 
outreach in archives, very little of this literature includes discussion as to why and how 
the archivists should integrate critical thinking skills into the use and analysis of primary 
sources‖ (Robyns, 2001, p. 364). There is a lack of research in archival literature because 
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not all archivists agree part of their job should include educating students, ―many 
archivists have argued that being a teacher goes beyond the mandate of archival 
management‖ (Robyns, 2001, p.364).  However, Robyns (2001) notes that many articles 
about reference and outreach have shown that archivists are centered around learning and 
taking on the role of educator (p. 364). Some archivists believe that educating students 
and helping them learn the critical analysis process can be a form of outreach and helpful 
to the archives‘ image in the public eye. Though not all archivists agree, Robyns thinks 
archivists should be part of educational outreach, helping ―instruction in critical 
interpretation and analysis of information‖ (p.365). He argues that archivists need to 
know and understand critical thinking skills in order to aid students in learning and 
teaching them how to think about and analyze primary sources.  
 Archivists and teachers need to work together, as well as understand one 
another‘s fields so they can both best serve students. Robyns (2001) points to librarians 
saying, ―archivists should follow what librarians are doing. They are ahead in integrating 
critical thinking into their bibliographic instruction‖ (p. 371-372). Additionally, ―within 
the last ten years, many archivists have argued, and continue to argue, for an expanded 
role for archives in the classroom‖ (Robyns, 2001, p. 373). Archivists can turn to state 
standards to see examples of how to teach history with primary sources (Robyns, 2001, p. 
374).  
 Educational outreach relates to public programming. Sharon Anne Cook (1997) 
discusses the role of the archivists and how it relates to education through public 
programming (p. 103). Similar to Ken Osborne, she believes the archivists‘ role as 
educator has been mainly ignored. She also talks about archivists as public programmers 
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in order to fulfill their role as educators. Across the archival community opinions differ 
about the role of archivists as educators and what that means. Cook (1997) points out that 
not all archivists want to be seen as educators: while some archivists believe their jobs 
should be primarily focused on the record, while some believe archivists should follow 
what museums are doing in exhibits and become more interactive. Others argue that 
archives need to consider programming initiatives more in order to be competitive in the 
cultural heritage industry (Cook, 1997, p. 104).  
 To address the needs of various and diverse user groups, such as students, Cook 
(1997) says it is necessary to change the process at the archive in order to change the 
users of the archive; ―if the clientele is to be extended to relatively unskilled, muddled 
adolescents who may hold the resources in initial disdain rather than respect, the process 
must be altered‖ (p. 107). Furthermore, Cook (1997) argues ―extending access to archives 
to the school community has a number of distinct advantages for an archive‖ (p. 107). It 
promotes positive image in the community at large and the public become more educated 
and aware of the value of the collections that can serve them. Cook (1997) also notes the 
change in history teaching and its focus on critical thinking: ―high-order thinking skills, 
document analysis, and an understanding of the historical process rather than its content‖ 
(p. 107). She suggests a partnership between archivists and teachers to work together and 
emphasizes that partnerships are necessary for public programming.  
 More specifically and more recently, archivists have started to study what K-12 
schools are doing with primary sources. In 2002, Matthew Lyons wrote an article 
comparing electronic and non-electronic resources in K-12 classrooms that deal with 
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primary source materials.  He (2002) discusses how primary source materials and digital 
technology enhances K-12 teaching:  
Providing schools with digital access to archival materials can strengthen both 
student learning and archival practice. It can help students learn to approach 
history actively, creatively, and critically, and it can help archival institutions 
broaden and deepen their public service and  community ties. But such benefits 
are not automatic, and the advantages of digital access should not be allowed to 
blot out the advantages of hands-on access. Ideally, archives should encourage 
teachers and students to use both approaches. (p. 20) 
 
Lyons (2002) compares both electronic and non-electronic projects and comes to the 
decision that it is a combination of the two that best helps students learn. Some education 
literature says that students should search for information sources beyond the textbook 
and that some states are requiring schools to focus more on primary source materials 
(Lyons, 2002, p. 25). Archivists can help by becoming a regular resource for students to 
turn to when looking for materials other than their books. 
 Lyons (2002) describes the advantages and disadvantages of the instruction of 
archival materials using the Internet: ―for people with Internet access, it is far easier to 
click on a Web site than to visit a repository and go through the procedures and wait 
required to look at records‖ (p. 25) and ―digital access also reduces wear and tear on the 
original documents‖ (p. 26). Internet access to materials can be helpful to the archivists 
and staff in addressing some users‘ needs and questions; additionally, it can be helpful in 
applying for funding ―since online education is now a hot topic, developing archival Web 
sites can sometimes be a way to secure institutional and external funding‖ (Lyons, 2002, 
p. 26). But digital access can be difficult; it is neither easy nor cheap: sites have to be 
well-designed and well-maintained (Lyons, 2002, p.26). 
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 In his study, Lyons (2002) compares the educational websites of the National 
Archives and the Library of Congress; he analyzes their content to see how ―online 
historical records can be presented in ways that either reinforce or challenge dominant 
views of the past and ways of engaging with history‖ (p. 28). He (2002) finds ―access to 
digital archives for K-12 teachers and students remains limited, fragmented, and often 
difficult to locate. In addition, many archives pay little attention to K-12 teachers or 
students as users or potential users,‖ (p. 31).  But he believes that online access to 
primary sources on archives‘ websites has a lot of potential for educating K-12 
community in history. Archivists need to follow what the National Archives and the 
Library of Congress have done and create more resources for teachers and students based 
on their institution‘s collections. There is the potential and there is a need, so archivists 
need to take advantage of both and step up to reach their full potential as educators. 
 Julia Hendry (2007) encourages archivists to interact with the K-12 community 
and states that ―many archives recognized early that elementary and secondary students 
and their teachers are a large potential audience for on-line collections of primary 
sources‖ (p. 115). Though education literature has written more on the topic of critical 
thinking and primary sources in classroom instruction, archivists are beginning to write 
about it as well. Hendry (2007) discusses inquiry-based learning and defines it as ―an 
approach to teaching that emphasizes the process of discovery on the part of the student, 
rather than the straightforward transmission of knowledge from teacher to student. It 
encourages students to consider multiple perspectives, and most importantly, to think 
critically about the subject at hand‖ (p. 117). Archival literature is beginning to take note 
of education literature. Education literature discusses using primary sources to teach 
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critical thinking skills for decades and it is only recently that archivists are joining the 
dialogue. Archivists should communicate with educators about the ways they can use 
primary sources; after all, archivists are supposed to be the experts on their materials and 
therefore should disseminate their expertise.  
 In Hendry‘s (2007) article ―Primary Sources in K-12 Education: Opportunities for 
Archives‖ she emphasizes inquiry based skills and how the use of primary sources help 
students think critically (p. 119). Using archival resources in assignments and projects 
can be very helpful to history and social studies teachers; however, it is difficult for 
teachers to find the time to search for primary sources and create lesson centered around 
them, ―acquiring appropriate primary documents, then designing good lesson plans, is 
time consuming and difficult for educators who may have no experience using archival 
materials themselves‖ (Hendry, 2007, p. 124). Moreover, DBQs (document based 
questions) use primary sources and are seen in Advance Placements exams, so there is 
the specific need for archivists to collaborate with educators: ―the first is to work with 
teachers to find appropriate resources to be used in the K-12 classroom. The second is to 
incorporate archival expertise into the teaching of primary sources at the elementary and 
secondary levels‖ (Hendry, 2007, p. 125).  
 Hendry (2007) argues that archivists who are creating programs or working with 
K-12 teachers need to understand teachers‘ needs and how they use primary sources in 
their classrooms. She states, ―by seizing this opportunity to share their resources with K-
12 students and educators, archivists have a chance to make a real impact on classroom 
instruction,‖ (p. 127). Hendry (2007) states: 
The movement toward using archival documents in the K-12 classroom, fueled by 
trends in educational theory and the current zeal for standardized testing, present 
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an unprecedented opportunity for the archival community to become involved in 
elementary and secondary education…Encouraging the use of its records by 
students can improve the diversity of a repository‘s user base and create broader 
access to the materials in its care. Such outreach activities can also help to create 
ties to the community and help cultivate the next generation of archival users, 
donors, and supporters. (p. 129)  
 
Also previously mentioned in this literature review, Hendry (2007) too believes that by 
connecting with the K-12 schools, there is an unparalleled opportunity for archives to 
become more prominent in their communities. Archivists should take advantage of this 
and embrace the chance at collaboration by being appealing and engaging to educators 
and students, and moreover, the community at large.  
Archives and K-12 Studies 
  Though there has been more discussion about the K-12 user group, archivists 
collaborating with teachers, and archivists as educators, there have not been very many 
studies focusing on the K-12 user group. Anne J. Gilliland-Swetland is the exception. In 
her 1998 article, ―An Exploration of K-12 User Needs for Digital Primary Source 
Materials,‖ she discusses how the needs of the K-12 user group are for the most part 
poorly understood and programming for children is lacking in most archives. However, 
she points out that this is an opportunity to reach out to this group through the Internet 
and she believes archivists should reach out to these potential users because:  
 Addressing the educational needs of K-12 communities represent an unparalleled 
opportunity for archivists to a)expand the relevance of archival repositories within 
society; b)begin to grow a ―records literate‖ as well as ―information literate‖ 
audience that is aware of the importance, relevance, and complexities of records 
as bureaucratic, social, political and cultural evidence; c) promote the role of 
archivists as active participants in the communication of cultural heritage; d) take 
advantage of the technological and financial resources that are being allocated 
nationally for the application of information technology in the classroom and for 
educational reform; and even e) promote archival education as a possible college 
choice. (p. 137) 
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 She offers a powerful argument and explicit reasons for why archivists should address the 
K-12 community: it would benefit society, students, and archivists, at a local and national 
level. However, technology complicates the task: a lack of funding, equipment, access, 
and teachers lacking in skills can often hinder archivists‘ chance at archives education.  
  Gilliland-Swetland conducted her study at UCLA with K-12 teachers and 
students. She surveyed repositories in Los Angeles and health science repositories, asking 
them about their current and prospective user groups, their digitization activities and their 
issues surrounding digitization. Her findings led her to recommend several strategies to 
increase and improve K-12 students and teachers‘ interactions with digital primary source 
materials. The study done at UCLA in 1997 attempted to determine the ―effective ways 
of incorporating primary sources into classroom activities; and examine teacher attitudes 
about the use of primary sources in the classroom‖ (Gilliland-Swetland et. al, 1999, p. 
90). The case study: 4
th
 and 5
th
 grade classrooms and they found ―that integrating primary 
sources into elementary school curriculum can be a fruitful but challenging enterprise‖ 
(1999, 108). Furthermore, their findings showed that teachers‘ perceptions of primary 
sources are complicated and inexact because they do not have very much experience with 
them. But after the study, the teachers though that integrating primary sources into their 
classrooms was important to students‘ learning (Gilliland-Swetland et. al, 1999, p. 109). 
Additionally, the study suggested ―that a comparatively small amount of primary source 
material, if appropriately selected, described and contextualized,  can provide more than 
enough content for elementary-level classroom activities like those described in this case 
study‖ (Gilliland-Swetland et. al, 1999, p.111). 
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  A follow-up article written about the same study, entitled ―Integrating Primary 
Sources into the Elementary School Classroom: A Case Study of Teacher Perspectives,‖ 
focuses on the methods of bringing primary sources into the classroom – primarily 
collaboration between archivists, teachers, researchers, stating that ―archivist-teacher 
partnerships can be extremely effective and rewarding for all participants‖ (1999, p. 113). 
Collaboration is key; archivists need to reach out to teachers in order to help discover and 
address their needs. Gilliland-Swetland et. al. (1999) say some archivists have been 
trying to get their primary sources available specifically for K-12 users and now there is 
even more incentive for archivists to reach out to the K-12 users: 
 In the United States, archivists are increasingly responding to political initiatives, 
and by implication, funding opportunities that aim to promote increased access by 
all citizens to a wider range of information resources through the implementation 
of digital technologies. Recent federal and state circular standards seek to improve 
the quality of education and learning across the curriculum in part by 
recommending the incorporation of more primary sources into learning activities 
and as well by emphasizing development of children‘s information literacy skills. 
(p. 93) 
 
Laws are being made to increase the use of primary sources in curriculums and therefore 
there is a requirement for educators to become more knowledgeable in primary sources. 
Archivists could be the ones leading the way, being the authority for educators to turn to 
in efforts to create learning materials with primary source materials.     
Methodology 
 The focus of the study is on digitized primary sources and teaching materials for 
K-12 classrooms, specifically searching for supplemental educational resources 
accompanying primary documents. Additionally, I attempted to determine if libraries or 
archives are creating these educational resources, like lesson plans or other learning 
activities, for their digitized materials. Stage 1 of this study involved searching college 
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and university websites to find primary documents accompanied by lesson plans for K-12 
audience. Stage 2 of the study engages in a content analysis of these websites containing 
primary source documents and educational materials. This part of the study investigates 
the creators of the websites, the origins of the primary sources and the educational 
materials. The main focus of this study is to determine if the creators of the educational 
materials are archivists and librarians or if another group is the primary creator. My goal 
in the Stage 1 of this study was to find websites containing primary sources with 
instructional materials and Stage 2 analyzes these websites. 
Methodology: Stage 1  
 I chose to perform a Google site search using the academic institution‘s URL and 
a search string that provided hits that were potential sites to be analyzed for Stage 2. I 
used a list of 73 academic institutions that made up the RU/H listings (high research 
activity) in the Carnegie Classification. I chose Google as my search engine because of 
its depth of coverage relative to other search engines and its popularity and familiarity to 
educators seeking educational materials via the Internet. I used the following search 
string with each college or university‘s URL: site:[UNIVERSITY DOMAIN NAME] 
AND (k-12 OR K12) AND "primary source" AND (teaching OR lesson).  
This search string yielded a number of results appropriate for analysis within the 
constraints of this study. Each institution‘s site search took an average of thirty minutes. 
This involved visiting each page in the search results. The search string approximates 
what a teacher might possibly search for when looking for lesson plans with primary 
sources within the site of a particular university.  
 The list of 73 institutions (see Appendix B 
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 for full list of schools and the websites) were chosen from the Carnegie Classification of 
public schools on the RU/H listings. This list represents research universities with high 
research activity. According to Carnegie Foundation for the Advancement of Teaching, 
―the Carnegie Classification has been the leading framework for recognizing and 
describing institutional diversity in the U.S. higher education for the past four decades‖ 
(2010). These universities tend to have relatively well-funded academic libraries and 
archives that potentially have the resources to digitize parts of their collections.  
 One limitation is that if there were a project website related to a college or 
university, but does not contain the university‘s domain name within its URL, it would 
not be found using this methodology. Furthermore, the volume of content analyzed 
during this search process limited searching through the multiple pages on a website. A 
preliminary examination of the page was made and if the site looked to be relevant, it 
went into a list for Stage 2 of the study. Relevancy included pages that contained 
digitized primary source documents, lesson plans or learning activities, and pages that 
contained lists of resources to other websites. 
 The results are organized in ten different categories that were created after initial 
searches. At the start of the Google site search, the web pages fell into clearly identifiable 
categories. The categories are: (See Appendix A for more detailed explanation of the 
categories). 
1. Internal Reports 
2. Research Papers 
3. Administrative  
4. Newsletters 
5.  Faculty Site  
6. Course Websites 
7. Library Site 
8.  Blogs 
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9. Other 
 The first category, internal reports is mostly made up of PDFs of minutes, 
proceedings, reports, and conference reports about the universities. It also includes annual 
reports and program assessments about the universities‘ different policies or strategies, as 
well as many handbooks about the university. The second category, Research Papers, 
consists of dissertations, theses, and journal articles. Category 3, Administrative, includes 
university course catalog and departmental website pages. It also includes news related 
web pages, information about major programs and fellowships, and university registrar 
websites.  
 Categories 4, 5, and 8 are self explanatory.  Category 6 contains syllabi and 
course related pages from course websites. Category 7 includes any online public access 
catalog (OPAC) pages and any library related pages, including library home pages, 
special collection pages, and library instruction pages.  
 Category 9, OTHER, consists of web pages that do not fit into any other category. 
The sites that ended up in this category include broken links, application forms, XML 
files, and emails from listservs. It also includes lesson plans not related to the criteria for 
this research paper.  
 In general, most of the search results were links to PDFs that were theses, 
dissertations, and journal articles, so I organized those together. Another large result 
group was annual reports, conference papers, and other types of reports grouped together. 
Some of results were informational or promotional about the institution or a particular 
department within the institution. Other categories were created as they came up 
infrequently but warranted a category of their own. 
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 Much of the classification of the web pages was based on judgment calls and 
some of the pages could have arguably been put into several categories. These categories 
were broad because Stage 1 of this study was done to find the websites for Stage 2, so the 
emphasis was not to figure out how to categorize these websites, but instead to create 
order and identify any significant patterns or information while searching colleges and 
universities‘ sites.  
 This is an exploratory study, and the categories of Web resources could be more 
precisely defined and tested in the future. During this stage of the study, I focused on 
identifying websites relevant for analysis in Stage 2 and additionally identifying sites 
with lists of resources. Sites with lists of links to other institutions and websites, or sites 
with lists of resources, occurred frequently. These websites are further discussed in the 
second stage of the study.  
Methodology: Stage 2  
 While reviewing the Google site search results, I attempted to identify web pages 
that contained educational materials involving primary sources. I identified the 
appropriate pages by looking for the following keywords: educational materials, teaching 
materials, students, teaching materials, lesson plans, primary sources, classroom, and 
classroom resources. I also scanned the page for images of digitized documents and 
materials. Additionally, I looked for images and links to digitized documents. After 
evaluating several possible pages, I narrowed down the results to 25 pages that had both 
primary source documents and educational materials. In Stage 2 of the study, I analyzed 
the 25 homepages of the websites. I navigated from the page retrieved in the Google 
search results and then navigated up the structure of the sites until I reached the 
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homepages. I then began analysis on the homepages and analyzed websites according to 
the following criteria: 
1. Visibility of educational materials on 
home page: 
Yes/No 
2. Site Creator: Library/Archive or 
Partner? 
Yes/No/Partnered 
3. Site Creator:  Other: 
4. Has or is creator of educational digital 
projects? 
Yes/No 
5. Number of digital projects:  
6. Number of lesson plans:  
7. Are the educational materials from the 
institution? 
Yes/No/Partnered/Yes 
& Partnered 
8. Are the primary sources from the 
institution? 
Yes/No/Partnered/Yes 
& Partnered  
9. Is there any archival instruction? Yes/No 
10. Is there any primary source instruction? Yes/No 
  Figure 1: Criteria for Stage 2 Analysis.  
 Component one, ―visibility of educational material on home page‖ was 
determined by scanning the homepage of the website for any indication of an educational 
section. I searched for links or sections that included the following keywords: teaching, 
teachers, education, lessons, or classroom. The purpose of searching for educational 
material on the homepage was to emulate possible time constraints of an educator 
searching for relevant material. [Also, it was due to time constraints on my part as the 
researcher.] Many of these sites are very large and have several pages; resulting in a very 
time consuming search through them all looking for relevant materials. Therefore, I 
studied whether or not the homepage specified an educational part of the site as to make 
searching for lesson plans and educational material faster and easier.  
 Component two, ―site creator‖ helps identify who authored the website. This 
information is usually located on the bottom of the site‘s homepage or in an ―About‖ 
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section. The purpose of this question is to find out who creates these websites that contain 
primary source documents and learning activities. The purpose of this paper is to see if 
archives and libraries are the ones creating these sites and documents; therefore, I kept 
track of whether they were the creators or not, or if the archives and libraries were 
partnering with other departments or other institutions. Component three keeps track of 
who the creators are when they were not archives and libraries. Archives and libraries are 
linked because often in academic institutions, archives are found within the institution‘s 
library or can be part of the special collections. 
 Component four indicates whether or not the site is a digital project website or 
contains other digital project websites. Educational digital projects include digital 
exhibits, grant-funded project websites, and educational project websites. They are 
interactive websites that include digitized primary sources that are accompanied by some 
type of learning activity. After reviewing several sites, I found that many of them are 
digital project sites, signifying that they are interactive websites that contain learning 
activities, often as part of the navigation through the site. Other sites, alternatively, 
contain PDFs of lesson plans and links to the PDFs of digitized primary source 
documents. Several sites are the homepages to the digital exhibits or contain links to 
different projects and to their learning materials. I therefore created this category to keep 
track of whether or not the site was a digital project site and/or contained digital projects 
opposed to a site that contained printable lesson plans to be used with the digitized 
primary sources. 
 Component five and component six keep track of the number of digital projects 
that the websites contain and the number of lesson plans available on the website. Not all 
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sites had both, but keeping track of these numbers is relevant because the number of these 
materials varied so greatly.  Keeping track of whether a website had three lesson plans 
versus thirty is valuable because it may help an educator decide which site could be more 
beneficial to his or her teaching purposes. 
 Component seven and eight determine whether the materials the sites use come 
from the academic institution, are partnered with another institution, or if they use 
materials from other sources entirely. Originally, I was looking for sites that used their 
own digitized primary source documents and created their own learning materials to 
accompany them. This proved difficult to find and did not occur in a significant number 
of sites, so I expanded my scope to include sites that contained educational material and 
primary source documents, regardless of source.  
 Component nine and ten have to do with instruction on primary sources and 
archival instruction. The goal of these questions is to see if these websites that contain 
primary source documents actually explain what a primary source is or explain what an 
archive is. Primary source instruction constituted any information explaining what a 
primary source document is. Archival instruction constituted any information discussing 
archives. 
 After each website was analyzed with the previously mentioned components, I 
coded the results in order to make analysis achievable. The codebook is in Appendix F on 
page 60 and the coded analysis is in Appendix G on page 61. The results from these 
scores and calculations are discussed in the following section.  
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Analysis 
Results &Findings: Stage 1 
 Out of 3790 web pages reviewed, I identified 25 as being relevant for further 
analysis, which is less than 1% of the total pages reviewed in this study. These 25 will be 
discussed in the Results and Findings: Stage 2. The ―Research Papers‖ category 
contained the most web pages, totaling 29% of the pages reviewed. The ―Internal 
Reports‖ category came up with the second highest percentage of web pages at 22%. This 
suggests that if an educator were searching an institution‘s website, using similar 
keywords in his/her searches, half of the results would be research papers and internal 
reports. While some of the dissertations and theses may contain relevant information for 
an educator, they are not the resources that would be most helpful if the educator were 
looking for lesson plans relating to primary source documents. The other half of the 
results fit into categories 3-9 and are not likely to be of significant help to educators.  
 
Figure 2: Category results for Stage 1. 
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 Of the 25 websites that were analyzed for Stage 2 of the study, 48% (12 of the 25) 
were considered in the ―Other‖ category due to the fact they were digital project 
websites. This means they were sites that were not part of a particular department at the 
institution but rather were often a result of some collaboration between departments, 
occasionally involving the library. Many of these project websites were specifically 
designed for primary source use and many were specifically for educators. 24% (6 of the 
25) of the web pages fell into the ―Administrative‖ category which included departmental 
websites. 28% (7 of the 25) were library/archive related websites.  
 
Figure 3: Category results for 25 web pages. 
 Many sites consisted of lists of links to other sites‘ digital projects, lesson plans, 
and primary sources. These sites with lists of resources came up repeatedly and so I 
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these sites, which constituted about 3% of the websites reviewed. These sites can be 
found in Appendix C on pages 54-56.  
 While investigating links, I came across several applications and advertisements 
for summer institutes programs or workshops at the colleges and universities for K-12 
teachers. These programs are designed to educate teachers about strategies for using 
primary source materials in classrooms. This is relevant to the study even though these 
sites did not contain the materials analyzed in this study; they did indicate that there are 
opportunities available for K-12 educators to gain primary source instruction.  
Results & Findings: Stage 2 
 The focus of the study was on the site creator and if the materials (primary source 
documents or the educational materials) came from the institution, partnered with the 
institution or from another institution completely. Each of the 25 sites has educational 
materials using primary sources and their basic mission appeared to be to provide 
resources for teaching and educational purposes. Of the 25 sites analyzed, the type of site 
varied greatly. Some were actual lesson plans themselves, some contained links to lesson 
plans from another institution but provided the primary sources. Initially, I looked for 
sites that contained educational materials created by the institution that accompanied their 
digitized primary source materials from the institution. But I found that there are not 
many websites that fit these criteria. As a result, I made the exception that if lesson plans 
were created by the institution that used primary sources from other locations; this was 
suitable and lined up with the purposes of this research.  
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Visibility on homepage 
 For the most part, there were visible sections or links for educational pages on the 
homepages of the 25 websites. 4 out of the 25 (16%), did not have clearly marked 
educational information on their homepages. The four that did not have educational 
sections on their homepages took longer to find their educational materials. For instance, 
on one of the University of Virginia websites, the ―Classroom Resources‖ section does 
not appear on the homepage. Instead there is a ―Related Resources‖ section, and the 
―Classroom Resources‖ link is found on the next level down.  
 
  Figure 4: Visibility of educational materials on homepage. 
Site Creator 
 14 out of the 25 sites analyzed were created by departments associated with the 
academic institution other than library and archives. Many were created by history and 
social studies departments. For a full list of the creators of the 25 websites, see Appendix 
I on page 61-62. 9 out of 25 (36%) websites were library or archives creations. 2 out of 
the 25 (8%) were partnered with the library or archives.  
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        Figure 5: Web site creator results. 
Digital Project 
 Many of the sites were or included digital project websites. 11 of the 25 (44%) 
sites were either project websites or contained multiple project websites. 14 of the 25 
(56%) did not contain project websites but were different types of sites entirely. For 
example, there were sites whose educational activities involved worksheets and were not 
based around the website as an activity. The digital project websites used the navigation 
of the site as an educational activity.  
 
        Figure 6: Percentage of sites that have or are digital project sites. 
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 Figure 7 shows the number of digital projects and lesson plans on each website. 
While tracking the number of lesson plans and digital projects is relevant information for 
this study, it is also difficult to analyze because the websites are so varied. Some of the 
websites were actual lesson plans themselves, so they did not include multiple lesson 
plans and several of them were digital projects websites. Therefore it was difficult to 
compare the number of lesson plans and digital projects on each site when the sites are so 
unalike. The reason this graph is relevant is that it shows some sites have only a few 
lesson plans while others have around 100. Also, it shows there is no clear correlation 
between the number of digital projects and the number of lesson plans.  
 
Figure 7: Number of lesson plans and digital projects on each site. 
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 Figure 8 shows all of the educational materials (lesson plans, learning activities, 
etc.) which came from somewhere other than the institution, came directly from the 
institution, came from partners with the institution, or came from both the institution and 
partnering institutions. All of the institutions created their own materials, partnered with 
other institutions, or created their own and partnered with others; meaning that none of 
the sites used only educational materials from another source. More than half, 56% (14 of 
the 25) of the websites have the educational materials that come directly from their own 
institution. 36% (9 out of 25) of the educational materials come from the institution in 
addition to partnering institutions. And 8% (3 out of 25) of the websites only used 
educational materials from other institutions. In these cases, it often meant that the 
website would contain links to another institution‘s learning materials, often the Library 
of Congress or NARA‘s educational pages. Surprisingly, for the most part colleges and 
universities either create their own materials or create their own and collaborate with 
others.  
 
        Figure 8: Results of where the educational material is created. 
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 Figure 9 shows that most of the primary sources were from the home academic 
institution. This does not mean, however, that it was a digitized object from an archive or 
library. Sometimes, the primary source materials were simply images or PDFs on the 
website, without a clear provenance. 32% of the websites used their own primary sources 
and partnered with others. 12% of the websites simply used digitized materials and 
primary source documents from other institutions. 4% of the 25 websites used primary 
sources from institutions they partnered with.  
 
     Figure 9: Results of where the primary sources come from 
Primary Source and Archival Instruction 
 The results suggested that there is very little primary source instruction and 
archival instruction. Out of the 25 websites, only one mentioned archives. This was a 
University of Michigan site (http://www2.si.umich.edu/spies/lounge-sources.html) and it 
referenced Anne Gilliland-Swetland and how she addresses what archivists can do when 
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trying to meet the educational needs of K-12 communities. Out of the 25 sites, only two 
contained primary source instruction.  
Discussion 
 There are limitations to the findings of this study based on the constraints of data 
collection and analysis. All classifications were based solely on my judgments; the study 
did not involve inter-code reliability. Future research could test and revise the categories 
based on comparisons across multiple coders.  
 In Stage 1 of the study, due to time constraints and the sheer number of web 
pages, I was unable to explore the homepage and website of each page that was a result 
of the Google site search. And so, initial examination of the Google search hits was brief. 
Therefore applicable sites have been missed because a page did not contain the 
acceptable criteria page while the website did. So it was possible that relevant websites 
existed but were not observed in this study.  
 Similarly, as previously mentioned in this paper, the method used in this study 
may have excluded certain sites that may exist. I attempted to find relevant sites by using 
the Google site search with each academic institution‘s URL and the specific search 
string. I attempted to imitate what a teacher looking for primary sources and educational 
materials might use in a Google search, but different combinations of search strings in 
Google (or other search engines) would have different results. 
 Another constraint was the fact that websites varied so greatly which made them 
difficult to compare to one another. Some sites were digital projects, some sites contained 
digital projects, and a few sites were inherently different from the rest; this complicated 
the analysis. Additionally, because the sites varied so much, it most definitely affected 
42 
 
the types of creators. For instance, a site that supplied a few lessons and contained links 
to primary sources from different institutions might not need to collaborate with other 
departments or institutions. Whereas, a site with multiple digital projects that contained 
numerous digitized primary sources and many activities clearly took a lot more resources, 
such as partnering with other institutions. As a result, the data do not strongly suggest 
anything about the sites themselves or their creators.  
 The results of the visibility on the homepage indicate that for the most part, 
websites that have educational materials display them on the homepage. This is important 
to note because teachers have limited time and resources to dedicate to doing research; 
the more easily accessible the learning materials, the more likely educators can find and 
use them. 
 The results of the site creators yielded surprisingly results; more than a fourth of 
the sites reviewed were created by libraries or archives. These numbers might be slightly 
misleading. If a larger number of websites were studied, it might be found that smaller 
percentage would be archives/library creators.  Many of the sites were created by history 
departments and some were created by education departments. 
 Almost half of the websites examined were some type of digital project site; they 
either were a digital project website or were the home of many digital projects. This 
suggests that people are making interactive sites to enhance the learning experience; not 
only are they using digitized materials, but the websites themselves also have become 
learning activities. This indicates potential for archivists to create educational digital 
project websites; in their roles as educators archivists can help create not only lesson 
plans, but also entire websites. 
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 More than half of the educational materials and the primary source materials 
found on the websites came directly from the college or university. The second highest 
category for both of measurements showed academic institutions are using their own 
materials and partnering with other institutions. And less than 20% of the websites 
analyzed are only using materials from their partnering institutions or other institutions 
entirely. This suggests that colleges and universities are for the most part relying solely 
on their own resources and collections; this leaves a lot of room for collaboration and 
partnerships. According to the data, many of the websites are results of collaboration, so 
there is evidence it is being done to some extent.   
 Also worth noting is that few of the websites discussed the nature of primary 
source material or the roles of archives. While the results suggested that there is little of 
this instruction taking place through the websites, this is not surprising to the I. The study 
supports what literature review suggested, that not much of this type of instruction takes 
place.  
 Out of 3790 web pages reviewed, only 0.7% contained primary sources and 
learning activities and 2.5% of the 3790 web pages contained lists of relevant resources 
for educators.  Overall, the data from this study suggests that there are not very many 
learning materials/activities concerning primary source documents on academic 
institutions‘ websites.  
 Furthermore, most of these materials found were not created by the archivists or 
librarians but by other departments in the institutions and only a small percentage 
partnered with libraries or archives. This coincides with my hypothesis that archivists are 
not the ones creating supplemental learning activities with their digitized materials. 
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Furthermore, almost half of the primary document materials did not come from the 
institution; this suggests that even those creators who are making online learning 
materials for primary sources are not using their institutions‘ own resources.  
 In summary, the percentage of websites analyzed out of all of the pages reviewed 
is considerably low. The study suggests not many lesson plans and learning activities 
have been created for digitized materials. Though the study was able to look at some of 
what has been done, the results of this study aligned with my hypotheses that few 
instructional materials would be found, and of those that were found, few would be 
created by archivists. 
Conclusion 
  The archivist as the educator is a contentious role; the fact that not all those in the 
archives field agree that archivists should be the ones actively engaging with teachers and 
students may be a reason why this study did not find many sites or materials created by 
archivists.  While I believe that there are probably other sites out there containing the 
criteria for this study that were not found, I also believe that these sites do not likely exist 
in a large quantity. Unless archivists come to united beliefs that they have roles as 
educators and that role should include dissemination of instructional online materials, the 
number of sites may not increase. And getting archivists to agree on a controversial topic 
is no easy feat.   
  Those with the conviction that archivists could and should be educators should 
pave the way by expressing and demonstrating the benefits of serving the K-12 
community. However, not much research has been done showing these benefits; there is a 
need in archival literature for more knowledge about the K-12 user group. Archivists 
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need to keep track of their successes and failures and publish information about their 
interactions with students and teachers. These needs represent opportunities for 
archivists: an opportunity to increase user studies, to publish more, to research more, and 
to broaden their perspective about what an archives user is or should be. 
  This study has provided insight into the different types of creators and found there 
is collaboration occurring. Collaboration is the key to serving the K-12 community. I do 
not believe that archivists should be experts in state educational standards or curriculums 
(although familiarity would be helpful), because this is a primary concern of the educator. 
However, working with educators, the two types of professions could accomplish a lot 
more than they would separately. Archivists could educate teachers about primary 
sources and their expertise on specific collections. Educators could educate archivists on 
standards and lesson plan creation. Archivists working with educators help not only 
teachers, but also students; they could possibly impassion a student into a love of history 
or even archives themselves. 
  This is study focused on only one user group that is underrepresented in archives. 
Many more studies could be done on the other types of the unconventional user groups in 
order to study their needs and whether not they are being met.  
  Also, it may be relevant to take into account that the average age of archivists. 
According to the A*Census, the average age of archivists is around 48 (Walsh, 2006, p. 
338). The age of the archivists and their opinions on the archivists as an educator could 
be studied to see if it is the belief of older archivists that they should not be educators. 
Often, older generations find change difficult and may not embrace digital advances as 
much as a younger archivist. Therefore, there could be fewer educational materials 
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created by older archivists versus archivists just entering the profession.  Conversely, new 
archival professionals might be working under different pressures on their time and 
attention that make them less likely to create educational materials. Research could be 
done through surveying and interviewing archivists at academic institutions to see 1) if 
they have created these types of materials that were analyzed in this study and 2) their 
opinions on their roles as educators. Furthermore, studies could be done to see what is 
occurring within archives versus what is being done on their websites. It could be that 
there are many educational materials available in the archive or that learning activities for 
the K-12 user group take place in the archive. This could be done by surveying archives 
and seeing if and what type of activities and materials they have created for users that 
may not be available online.  
  The digital age has transformed the nature of archives and libraries, archivists‘ 
and librarians‘ roles, and their users. Information professionals should be willing to 
change and embrace new user groups, despite the challenges they may present. It seems 
that there is shift in the way archives and their materials are being used and accessed. 
This calls for a shift in the way archivists think about their materials and the use of their 
materials. Because of the Internet, collections have become more accessible and are 
possibly being accessed by more users than pre-Internet times. This essentially suggests 
that users are increasing, user types are diversifying, and user needs are evolving. 
  This paper represents an exploration into one specific user group and their 
interactions with archives through digital means. I believe that not only should the K-12 
user group be studied more in depth because students should come to higher learning 
with some understanding of what an archives is. Providing instruction on digitized 
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materials from an archive offers unparalleled insight for students. It gives them the 
unique opportunity to learn in ways and from sources other than a textbook. By targeting 
a younger audience, archivists could be impacting the future decision makers, archives 
users, and potentially future archivists. Why not educate youth about archives from a 
younger age, so that by the time they get to college, students may have better critical 
thinking skills, better research skills, or just be more familiar and possibly make more use 
of their academic archive collection? Making archives relevant in the lives of kids of 
today could sustain archives‘ relevance in the future. 
    Finally, this paper calls for a consideration on whether users‘ needs should help 
define the roles of the archivists. We should be taking users‘ needs into more 
consideration and this paper calls for a better understanding of the K-12 user group. 
Archivists should know their users as well as or better than they know their collections. 
By increasing our knowledge about our users, we have the potential to become the 
information professionals users actually need opposed to the information professionals 
we assume they need. 
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Appendix A: Category Descriptions for Google Site Search 
 
Category Description 
1. Internal Reports PDFs of Minutes, Annual Reports, Conference Reports, 
Handbooks, Internal Administrative, self-studies, PDFs: 
Minutes/Annual reports/ Conference 
Reports/Handbook/Manuals/Strategic  
Plan/Lecture/Meetings/Internal Reports/Self-Studies 
2. Research Papers  Theses, Dissertations, Research Articles, Journal Articles, 
Dissertations, Paper Proposals 
3. Administrative/ 
Departmental 
Administrative, Departmental, Promotional, includes 
course catalogs, departmental homepages, etc.  
Institutional/ Administrative/ Promotional/Departmental 
Information 
4. Newsletters  Bulletins 
5. Faculty Site  Faculty website that had information about that particular 
individual, or just a Curriculum Vitae.  
6. Course Websites Includes syllabi and course pages.  
7. Library Sites Library related pages, includes OPACs and catalog search 
results. Includes library home pages, special collection 
pages, and library instruction pages.  
Library Database/OPACs/List of Library 
Journals/Resources/ Library News/Archives 
 
8. Blogs 
―A frequently updated web site consisting of personal 
observations, excerpts from other sources, etc., typically 
run by a single person, and usually with hyperlinks to other 
sites; an online journal or diary‖ (OED, 2011). 
 
9. Other Includes broken links, application forms for grants, emails 
from listservs, and other lesson plans that were outside of 
the K-12 criteria.  
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Appendix B: 73 RU/H Academic Institutions and Websites 
School Website 
University of Oregon www.uoregon.edu  
CUNY Graduate School and University Center  www.cuny.edu 
Michigan State University  www.msu.edu  
University of South Florida-Tampa  www.usf.edu 
Pennsylvania State University-Main Campus  www.psu.edu  
University of California-Berkeley  www.berkeley.edu  
Ohio State University-Main Campus  www.osu.edu  
University of Georgia  www.uga.edu 
University at Buffalo  www.buffalo.edu 
University of California-Los Angeles  www.ucla.edu 
The University of Texas at Austin  www.utexas.edu  
North Carolina State University at Raleigh  www.ncsu.edu  
University of North Carolina at Chapel Hill  www.unc.edu 
Louisiana State University and Agricultural & 
Mechanical College  www.lsu.edu  
University of Virginia-Main Campus  www.virginia.edu  
University of Michigan-Ann Arbor  www.umich.edu  
Arizona State University  www.asu.edu  
Colorado State University  www.colostate.edu  
Florida State University  www.fsu.edu 
Georgia Institute of Technology-Main Campus  www.gatech.edu  
Georgia State University  www.gsu.edu  
Indiana University-Bloomington  www.iub.edu  
Iowa State University  www.iastate.edu  
Mississippi State University  www.msstate.edu  
Montana State University  www.montana.edu  
North Dakota State University-Main Campus  www.ndsu.edu  
Oregon State University  www.oregonstate.edu  
Purdue University-Main Campus  www.purdue.edu  
Rutgers University-New Brunswick www.rutgers.edu  
Stony Brook University  www.stonybrook.edu 
SUNY at Albany  www.albany.edu  
Texas A & M University  www.tamu.edu 
The University of Tennessee  www.utk.edu 
University of Alabama at Birmingham  www.uab.edu  
University of Alabama in Huntsville  www.uah.edu  
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University of Arizona  www.arizona.edu  
University of Arkansas  www.uark.edu 
University of California-Davis  www.ucdavis.edu  
University of California-Irvine  www.uci.edu 
University of California-Riverside  www.ucr.edu 
University of California-San Diego  www.ucsd.edu  
University of California-Santa Barbara www.ucsb.edu  
University of California-Santa Cruz  www.ucsc.edu 
University of Central Florida  www.ucf.edu 
University of Cincinnati-Main Campus  www.uc.edu 
University of Colorado at Boulder  www.colorado.edu 
University of Connecticut  www.uconn.edu  
University of Delaware  www.udel.edu  
University of Florida  www.ufl.edu 
University of Hawaii at Manoa  www.hawaii.edu 
University of Houston www.uh.edu  
University of Illinois at Chicago  www.uic.edu 
University of Illinois at Urbana-Champaign  www.illinois.edu  
University of Iowa www.uiowa.edu  
University of Kansas  www.ku.edu 
University of Kentucky  www.uky.edu 
University of Louisville  www.louisville.edu  
University of Maryland-College Park www.umd.edu  
University of Massachusetts Amherst  www.umass.edu  
University of Minnesota-Twin Cities  www.umn.edu  
University of Missouri-Columbia  www.missouri.edu  
University of Nebraska-Lincoln  www.unl.edu  
University of New Mexico-Main Campus  www.unm.edu  
University of Oklahoma Norman Campus  www.ou.edu  
University of Pittsburgh-Pittsburgh Campus  www.pitt.edu  
University of South Carolina-Columbia  www.sc.edu 
University of Utah  www.utah.edu  
University of Washington-Seattle Campus  www.washington.edu  
University of Wisconsin-Madison  www.wisc.edu  
Virginia Commonwealth University  www.vcu.edu  
Virginia Polytechnic Institute and State University  www.vt.edu 
Washington State University  www.wsu.edu  
Wayne State University  www.wayne.edu  
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Appendix C: Websites with Lists of Relevant Resources 
Arizona State University  
 http://www.west.asu.edu/achristie/547/lass.html 
 http://shprs.clas.asu.edu/civil_war_and_reconstruction 
 http://www.asu.edu/clas/asian/k12links.html  
 http://ccel.asu.edu/teachers/index.shtml 
 http://www.asu.edu/asian/ 
 http://www.west.asu.edu/hcarter/appliedproject/standardsmatrix.htm 
CUNY Graduate School and University Center  
 http://www.qcc.cuny.edu/library/doris/humanities.htm 
 http://web.gc.cuny.edu/ashp/Doing/doinglinks.html 
 http://web.gc.cuny.edu/ashp/ltlnmc/ltllinks.htm 
 http://picturinghistory.gc.cuny.edu/mtr.php 
 http://ashp.cuny.edu/ashp-documentaries/ 
Georgia State University  
 http://msit.gsu.edu/socialstudies/web/all_sites.asp 
 http://education.gsu.edu/induction/History.htm 
Michigan State University
 https://www.msu.edu/course/cep/816/wallacespring02/primarysource.htm 
 http://staff.lib.msu.edu/corby/education/curriculum.htm 
 https://www.msu.edu/user/bulockni/bookmarks.htm 
 http://casid.isp.msu.edu/outreach/resources.htm 
 http://www2.h- net.msu.edu/~afrteach/afrteach/links.php?category=Educational%20Resources  
Mississippi State University  
 http://library.msstate.edu/magnolia/k12/lessonplans/OttomanE.htm 
 http://www.create.cett.msstate.edu/create/classroom/lplan_view.asp?articleID=163  
North Carolina State University at Raleigh  
 http://www.fi.ncsu.edu/nlci/onlineresources.html  
 http://www.fi.ncsu.edu/project/nc-11-learning-collaborative/Teacherresources/socialstudies 
Purdue University-Main Campus http://education.calumet.purdue.edu/faculty/jancich/lessons.htm 
Rutgers University-New Brunswick  
 http://comminfo.rutgers.edu/professional-development/childlit/literacy/teach.htm 
 http://comminfo.rutgers.edu/~ssaba/resources/SocialStudies00.html 
 http://comminfo.rutgers.edu/~ssaba/resources/SocialStudies99.html  
SUNY at Albany 
 http://www.albany.edu/~ls973/digital.html 
 http://www.albany.edu/dept/sisp/jjpowers/WebCollabS05/ 
Texas  A & M University http://edtc645.tamu.edu/group1b/Sawyer/Social%20Studies%20by%20Area.htm 
 http://worldroom.tamu.edu/Workshop_Making%20History%20Come%20Alive.asp 
The University of Tennessee 
 http://web.utk.edu/~wrobinso/531_ex_hist.html 
 http://web.utk.edu/~sstonebu/classroom/social_studies.html 
 http://web.utk.edu/~wrobinso/534_lec_archive.html  
 http://www.lib.utk.edu/arrowmont/  
The University of Texas at Austin http://www.lib.utexas.edu/subject/education/guides/lessonplans.html 
     
University of Arizona  
 http://parentseyes.arizona.edu/curriculum_promise.php 
 http://www.ilc.arizona.edu/johnson/classes/edp512s97/socialstudies.html 
University of California-Berkeley 
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 http://orias.berkeley.edu/travelink.htm 
 http://bancroft.berkeley.edu/info/grants.html#borderlands 
 http://sunsite.berkeley.edu/siteindex.html 
University of California-Davis 
 http://www.lib.ucdavis.edu/dept/hss/women-studies/gender-global.php 
 http://soe.ucdavis.edu/ss0708/buxtonb/Resources%20Revised%200108.html 
 http://csmp.ucdavis.edu/projects/view/chssp/ 
 http://csmp.ucdavis.edu/about  
University of California-Irvine  
 http://course.lib.uci.edu/hu/history/fa2004/CSSHP-BL20041015-18.html 
 http://www.humanities.uci.edu/history/ucihp/tah/index.php 
 http://course.lib.uci.edu/ed/spirit/researchlessons/research-americandream.html 
University of California-Santa Barbara  
 http://vos.ucsb.edu/browse.asp?id=2386 
University of Central Florida  
 http://waring.education.ucf.edu/web_sites/lessons_instructional.html 
 http://www.waring.education.ucf.edu/f09/sse6388/web_site_review/new_deal/Simmons_Web
 site.htm 
University of Cincinnati-Main Campus
 http://www.libraries.uc.edu/research/subject_resources/crc/databases/index.html 
University of Connecticut  
 http://www.sp.uconn.edu/~djleu/fourth/one.html 
 http://www.tne.uconn.edu/ClassResources.htm 
 http://www.sp.uconn.edu/~djleu/sites01.html 
 http://www2.lib.udel.edu/eresources/digitalimages/ 
 http://ctell1.uconn.edu/bozrah/internet_workshop.html  
University of Delaware 
 http://www.udel.edu/readhistory/resources/colonial_weblinks.html 
University of Georgia  
 http://kaya1.myweb.uga.edu/Field-Related_Web_Links.html 
 http://lfancher.myweb.uga.edu/6000/survey.html 
University of Houston  
 http://www.class.uh.edu/gl/links.htm  
 http://www.path.coe.uh.edu/index.html 
 http://www.digitalhistory.uh.edu/credits.cfm 
University of Illinois at Urbana-Champaign  
 http://imlsdcc.grainger.illinois.edu/collections/GEMGeoCoverage.asp?name=Midwest+U.S.+%28
general+region%29 
 http://www.library.illinois.edu/edxold/eleced.htm 
 http://gk12.web.cs.illinois.edu/civil.shtml 
 http://www.library.illinois.edu/edx/specialcollections/curriculum/lesson.html 
 http://illinoisharvest.grainger.illinois.edu/collections.asp?ctype=image 
 http://www.library.illinois.edu/village/primarysource/index.htm 
 
 http://www.library.illinois.edu/digproj/digprojt.html 
 http://illinoisharvest.grainger.illinois.edu/collections.asp?ctype=image 
 http://imlsdcc.grainger.illinois.edu/collections/GEMGeoCoverage.asp?name=Midwest+
 U.S.+%28general+region%29 
 http://www.library.illinois.edu/digproj/digprojt.html  
University of Iowa  
 http://www.education.uiowa.edu/crl/curriculum/language.html 
University of Kansas 
 http://www.lib.ku.edu/eastasia/k-12resources.shtml 
 http://www.people.ku.edu/~ccasa/professional_links.htm 
 http://www.crees.ku.edu/outreach/Mongol_Lesson_Plan/Mongol_Lesson_Plan.shtml  
University of Kentucky 
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 http://toto.uky.edu/teacher_socialstudies.shtm    
University of Maryland-College Park
 http://www.crbs.umd.edu/archive/cast/programs/collaborations/NW/imm.html 
 http://www.crbs.umd.edu/crossingborders/ai2006/lessonplans.html 
University of Massachusetts Amherst 
 http://www.umass.edu/history/institute_dir/rebel/srebell.html 
University of Michigan-Ann Arbor 
 http://www.wallenberg.umich.edu/web.html 
University of Missouri-Columbia
 http://schoolweb.missouri.edu/morganr2.k12.mo.us/Portfolio/hotlist.htm 
University of Nebraska-Lincoln 
 http://cehs.unl.edu/ushistory/online/surveys/audio.html 
 http://matrix.msu.edu/~civics/teachers/teacherresources.php 
 http://docs.google.com/viewer?a=v&q=cache:I9x7jNKhuiMJ:nebraskastudies.unl.edu/0 400/reso
 urces/04west.pdf+site:unl.edu+AND+%28k-
 12+OR+K12%29+AND+%22primary+source%22+AND+%28teaching+OR+lesson%29&hl=
 en&gl=us&pid=bl&srcid=ADGEESgVs26dHJavw_uhyUhp6wM5qaXmqZ8CGLY8ztW4tWVD
KUoiE WJG8mHxI7y-WjIMq-0WLq3DV9LtoY-
 cKlMX_PZOh3cTlQtW9o2RyZiuKdouL3KA3xwnLaW2K7KFmYgG_6JsJOIr&sig=AHIEtbTBs
oahQ9ZE d9f3giZVXVGIh_-M1A 
University of New Mexico-Main Campus 
 http://www.unm.edu/~cimte365/links/history_links.html 
University of Oregon 
 http://cateweb.uoregon.edu/lynne/TAH_project/default.html 
University of South Carolina-Columbia 
 http://www.sc.edu/library/digital/collections/k-12/k-12/8-
5.5%20Social%20Studies%20Lesson%20plan%20with%20links.pdf    
University of South Florida-Tampa 
 http://etc.usf.edu/ss/ss912.htm 
University of Washington-Seattle Campus 
 http://faculty.washington.edu/momara/Links.html 
 http://guides.lib.washington.edu/content.php?pid=72728&sid=538513 
University of Wisconsin-Madison  
 http://uw-madison-ces.wisc.edu/?q=node/83  
 http://scout.cs.wisc.edu/index.php 
   
Washington State University  
 http://www.wsu.edu/~campbelld/ssaww/archivalassign.htm 
Wayne State University 
 http://www.lib.wayne.edu/resources/guides/guide.php?id=77 
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Appendix D:  Google Site Search Results for R1 Public Schools for Part 1 Analysis 
Detailed Results 
School 
Interna
l 
Reports 
Research 
Papers 
Administ
rative  Newsletters 
Faculty 
Websites 
Course 
Websites 
Library 
Pages Blogs Other TOTAL 
Arizona State 
University 19 27 8 4 2 1 1   4 66 
Colorado State 
University 15 7 1 8 0 2 0 0 1 34 
CUNY Graduate 
School and 
University Center 17 6 9 8 
             
0 1 5 2 3 51 
Florida State 
University 13 48 4 2     8     75 
Georgia Institute 
of Technology-
Main Campus 8 12 2 1       1 4 28 
Georgia State 
University 4 25 2           2 33 
Indiana 
University-
Bloomington   1 3       1   0 5 
Iowa State 
University 4 3 13 1 1       1 23 
Louisiana State 
University and 
Agricultural & 
Mechanical 
College 2 19 5 5     1   3 35 
Michigan State 
University 22 29 163 9 1 3 12 0 14 253 
Mississippi State 
University 12 2 1 4     2   3 24 
Montana State 
University 5 14   2   1 1   2 25 
North Carolina 
State University at 
Raleigh 6 30 8       4   5 53 
North Dakota State 
University-Main 
Campus 1     2 3       4 10 
Ohio State 
University-Main 
Campus 25 4 7 3     2   8 49 
Oregon State 
University 11 17 7     1 1   3 40 
Pennsylvania State 
University-Main 
Campus 38 90 17 3 1 5 4 15 3 176 
Purdue University-
Main Campus 10 8 6 3 1 4 1   1 34 
Rutgers 
University-New 
Brunswick 27 10 7 6   5 4   9 68 
Stony Brook 
University 1   1       1     3 
SUNY at Albany 2 1 1 2 1   2   1 10 
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Texas A & M 
University 15 30 3 2 1   4 1 3 59 
The University of 
Tennessee  14 1 4 2 1 6 2 3 4 37 
The University of 
Texas at Austin 12 51 18 6 1 2 5 1 0 96 
University at 
Buffalo 1   3 2     1   4 11 
University of 
Alabama at 
Birmingham 2   1 1     1     5 
University of 
Alabama in 
Huntsville              1     1 
University of 
Arizona  19 10 9 4 1 1 23   3 70 
University of 
Arkansas 13 4 4       3   0 24 
University of 
California-
Berkeley  17 13 31 7 1 2 7 3 14 95 
University of 
California-Davis 11 3 2 2 1   4   3 26 
University of 
California-Irvine  6 10 3 4 1 1 6 1 5 37 
University of 
California-Los 
Angeles 23 13 17 2 1   4   7 67 
University of 
California-
Riverside 5 1 6 1     2   0 15 
University of 
California-San 
Diego  3 4         8   2 17 
University of 
California-Santa 
Barbara 14 5 13       2   5 39 
University of 
California-Santa 
Cruz 12 4 5 1         0 22 
University of 
Central Florida  5 5 22 1 2 5 3   3 46 
University of 
Cincinnati-Main 
Campus 1 1 3       2   1 8 
University of 
Colorado at 
Boulder 8 16 11 1     3 2 0 41 
University of 
Connecticut 11 5 10 1 6 1 1   6 41 
University of 
Delaware  7 13 16 3   2 1 1 30 73 
University of 
Florida  25 17 13 2   1 22   5 85 
University of 
Georgia  10 29 3     3 2   10 57 
University of 
Hawaii at Manoa 34 10 17 1         8 70 
University of 
Houston 4 15         1   5 25 
University of 
Illinois at Chicago 6 6 9 1 2       3 27 
University of 
Illinois at Urbana-
Champaign 13 50 29 13 1 1 21 1 7 136 
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University of Iowa  3 15 6   2 1     0 27 
University of 
Kansas  7 7 5 4 2 4 5   8 42 
University of 
Kentucky 11 8   2 3 3 5   2 34 
University of 
Louisville  3 4 1           0 8 
University of 
Maryland-College 
Park 14 46 8 1 2 1 2   12 86 
University of 
Massachusetts 
Amherst  9 4 3 3       1 1 21 
University of 
Michigan-Ann 
Arbor  27 31 21 3 4   3 3 4 96 
University of 
Minnesota-Twin 
Cities 54 35 28 7   5 19 23 6 177 
University of 
Missouri-
Columbia 13 15 1 9     1   6 45 
University of 
Nebraska-Lincoln 4 10 9 3         2 28 
University of New 
Mexico-Main 
Campus 5 8 6 2   1 2   0 24 
University of 
North Carolina at 
Chapel Hill 8 21 5 7 1 1 10   1 54 
University of 
Oklahoma Norman 
Campus 3 5 2 2     4 2 3 21 
University of 
Oregon  17 15 63 2 3 1 1 4 5 111 
University of 
Pittsburgh-
Pittsburgh Campus 5 24 8 2   1 1   2 43 
University of 
South Carolina-
Columbia 6 3 5 3 4   1   0 22 
University of 
South Florida-
Tampa 15 19 6 2     1   11 54 
University of Utah 8 2 4           2 16 
University of 
Virginia-Main 
Campus 4 3 30 2   2 3 2 4 50 
University of 
Washington-
Seattle Campus 41 15 25 9 2 1 14   9 116 
University of 
Wisconsin-
Madison 19 18 13 28   3 2   10 93 
Virginia 
Commonwealth 
University 2 7 1 2         5 17 
Virginia 
Polytechnic 
Institute and State 
University 10 96   11 3 1 3   2 126 
Washington State 
University 13 6 2 1     2   1 25 
Wayne State 
University 4 4 3 0 0 0 118 0 0 129 
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  838 1090 772 225 55 73 376 66 295 3790 
 
Appendix E: Part Two Website Analysis Criteria 
1. Visibility of educational materials on 
home page: 
Yes/No 
2. Site Creator: Library/Archive or 
Partner? 
Yes/No/Partnered 
3. Site Creator (Other):  
4. Has or is creator of educational digital 
projects? 
Yes/No 
5. Number of digital projects:  
6. Number of lesson plans:  
7. Are the educational materials from the 
institution? 
Yes/No/Partnered/Yes 
& Partnered 
8. Are the primary sources from the 
institution? 
Yes/No/Partnered/Yes 
& Partnered  
9. Is there any archival instruction? Yes/No 
10. Is there any primary source instruction? Yes/No 
 
 
 
 
 
Appendix F: Detailed Code Book for Stage Two Analysis 
1. Visibility of educational materials on 
home page: 
0=No, 1=Yes 
2. Site Creator: Library/Archive or Partner? 1=No, 2=Yes, 
3=Partnered 
3. Site Creator:   
4. Has or is creator of educational digital 
projects? 
0=No, 1=Yes 
5. Number of digital projects:  
6. Number of lesson plans:  
7. Are the educational materials from the 
institution? 
1= No, 2=Yes, 
3=Partnered, 4= Yes 
AND Partnered 
8. Are the primary sources from the 
institution? 
1= No, 2=Yes, 
3=Partnered, 4= Yes 
AND Partnered 
9. Is there any archival instruction? 0=No, 1=Yes 
10. Is there any primary source instruction? 0=No, 1=Yes 
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Appendix G: Coded Results for Stage 2 
 
 
 
Websites Site creator (other): 
Visibility 
on the 
home 
page?
Site 
creator: 
Archive/ 
Library?
Has or is 
educational 
digital 
projects?
Number 
of digital 
projects 
sites
Number of 
lesson plans/ 
activitities
Are 
educational 
materials 
from 
institution?
Are primary 
sources 
from the 
institution?
Is there 
archival 
instruction?
Is there 
primary 
source 
instruction?
http://ashp.cuny.edu/digitalprojec
ts/
ASHP/CML (Americal Social 
History Project/Center for 
media and Learning) 1 1 1 9 0 4 4 0 0
http://www.lsu.edu/faculty/cshind
o/leh/index.htm
LEH-0PS Summer Institute 
Teaching American History 1 1 0 0 36 2 1 0 0
http://civics-online.org/ Civics Online 1 1 0 0 99 4 4 0 0
http://www.lib.ncsu.edu/specialc
ollections/greenngrowing/teachin
g_tools.html n/a 1 2 0 0 12 4 2 0 0
http://www.lib.ncsu.edu/specialc
ollections/builtheritage/teaching.
php n/a 0 2 0 0 9 4 2 0 0
http://hti.osu.edu/ History Teching Institute 1 1 1 6 65 2 4 0 0
http://hti.osu.edu/connect/classr
oom-activities Department of History 1 1 0 0 12 2 4 0 0
http://harrisburg.psu.edu/teachin
gfranklin/frankli0nline.cfm
PennState and National 
Endowment for the 
Humanitites 1 1 0 0 53 2 1 0 0
http://www.hrc.utexas.edu/exhibi
tions/permanent/gutenberg/ Harry Ransom Center 1 1 1 3 49 2 2 0 0
http://www.utexas.edu/cola/insts
/southasia/outreach/k-12/lesson-
plans.php
South Asia Institute in The 
College of Liberal Arts 1 1 0 0 9 2 2 0 0
http://www.utexas.edu/cola/orgs/
hemispheres/curriculum/slavery.p
hp
Hemisphere in the College 
of Liberal Arts 1 1 1 6 50 4 4 0 0
http://library.buffalo.edu/exhibits
/ForeverFree/resources_gradesch
ool.htm n/a 0 2 1 0 0 4 4 0 0
http://library.buffalo.edu/libraries
/exhibits/index.html#c n/a 0 2 1 25 0 4 4 0 0
http://history.berkeley.edu/ucbhs
sp/lessons.html UCBH-SSP (UC Berkeley History-Social Science Project) 1 1 0 0 20 4 1 0 0
http://calisphere.universityofcalif
ornia.edu/themed_collections/su
btopic0c.html n/a 1 2 1 50 99 2 4 0 0
http://uclawce.ats.ucla.edu/lesso
nplans
History and Info. Studies 
Department/Students 1 1 1 1 3 2 2 0 0
http://ipr.ues.gseis.ucla.edu/
History Institute, Faculty 
at University Elementary 
School, Dept. of Special 1 3 0 0 3 2 2 0 1
http://lfancher.myweb.uga.edu/60
00/recs.html n/a 1 2 0 0 1 2 2 0 0
http://www2.si.umich.edu/spies/l
ounge-sources.html n/a 1 2 1 0 7 2 2 1 1
http://www.lib.unc.edu/dc/ncmap
s/SCIMC_k12.html
North Carolina 
Department of Cultural 
Resources, UNC librariens, 1 3 0 0 19 2 2 0 0
http://docsouth.unc.edu/ n/a 1 2 1 0 99 3 2 0 0
http://anza.uoregon.edu/ Center for Advanced Technology in Education, University of Oregon1 1 0 0 0 4 2 0 0
http://fcit.usf.edu/florida/lessons/
lessons.htm
Florida Center for 
instructional technology: 
Social Studies Resources 1 1 0 0 12 2 2 0 0
http://www.vcdh.virginia.edu/inde
x.php?page=VCDH VCDH 1 1 1 18 0 3 3 0 0
http://www2.lib.virginia.edu/smal
l/collections/jdavis/resources/cla
ssroom.html n/a 0 2 0 0 3 2 2 0 0
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Appendix H: List of School and Website Analyzed for Stage 2 
 
School Websites Analyzed for Stage 2: 
CUNY Graduate School 
and University Center  http://ashp.cuny.edu/digitalprojects/  
Louisiana State 
University and 
Agricultural & 
Mechanical College  http://www.lsu.edu/faculty/cshindo/leh/index.htm  
Michigan State 
University  http://civics-online.org/  
North Carolina State 
University at Raleigh  http://www.lib.ncsu.edu/specialcollections/builtheritage/teaching.php  
North Carolina State 
University at Raleigh  
http://www.lib.ncsu.edu/specialcollections/greenngrowing/teaching_tools.htm
l 
Ohio State University-
Main Campus  http://hti.osu.edu/  
Ohio State University-
Main Campus  http://hti.osu.edu/byrd  
Pennsylvania State 
University-Main 
Campus  http://harrisburg.psu.edu/teachingfranklin/franklinonline.cfm  
The University of Texas 
at Austin  http://www.hrc.utexas.edu/exhibitions/permanent/gutenberg/  
The University of Texas 
at Austin  http://www.utexas.edu/cola/insts/southasia/outreach/k-12/lesson-plans.php  
The University of Texas 
at Austin  http://www.utexas.edu/cola/orgs/hemispheres/curriculum/slavery.php  
University at Buffalo  http://library.buffalo.edu/exhibits/ForeverFree/resources_gradeschool.htm  
University at Buffalo  http://library.buffalo.edu/libraries/exhibits/index.html#c  
University of 
California-Berkeley 
http://calisphere.universityofcalifornia.edu/themed_collections/subtopic0c.ht
ml 
University of 
California-Berkeley http://history.berkeley.edu/ucbhssp/lessons.html  
University of 
California-Los Angeles  http://ipr.ues.gseis.ucla.edu/info/definition.html  
University of 
California-Los Angeles  http://uclawce.ats.ucla.edu/lessonplans  
University of Georgia  http://lfancher.myweb.uga.edu/6000/recs.html  
University of Michigan-
Ann Arbor http://www2.si.umich.edu/spies/lounge-sources.html  
University of North 
Carolina at Chapel Hill  http://docsouth.unc.edu/  
University of North 
Carolina at Chapel Hill  http://www.lib.unc.edu/dc/ncmaps/SCIMC_k12.html  
University of Oregon  http://anza.uoregon.edu/  
University of South 
Florida-Tampa  http://fcit.usf.edu/florida/lessons/lessons.htm  
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University of Virginia-
Main Campus  http://www.vcdh.virginia.edu/index.php?page=VCDH  
University of Virginia-
Main Campus  
http://www2.lib.virginia.edu/small/collections/jdavis/resources/classroom.ht
ml  
Appendix I: List of the 25 Websites and Creators  
 
Code: 
Orange=Other, 
Green=Library/Archive, 
Purple=Partnered with 
Library/Archive 
Websites Site creator (other):  
http://ashp.cuny.edu/digitalprojects/  
ASHP/CML (America 
Social History 
Project/Center for media 
and Learning) 
http://www.lsu.edu/faculty/cshindo/leh/index.htm  
LEH-0PS Summer 
Institute Teaching 
American History 
http://civics-online.org/  Civics Online 
http://www.lib.ncsu.edu/specialcollections/greenngrowin
g/teaching_tools.html Library/Archive 
http://www.lib.ncsu.edu/specialcollections/builtheritage/t
eaching.php  Library/Archive 
http://hti.osu.edu/  
History Teaching 
Institute  
http://hti.osu.edu/connect/classroom-activities  Department of History 
http://harrisburg.psu.edu/teachingfranklin/frankli0nline.c
fm 
Penn State and National 
Endowment for the 
Humanities 
http://www.hrc.utexas.edu/exhibitions/permanent/gutenb
erg/ Harry Ransom Center 
http://www.utexas.edu/cola/insts/southasia/outreach/k-
12/lesson-plans.php 
South Asia Institute in 
The College of Liberal 
Arts 
http://www.utexas.edu/cola/orgs/hemispheres/curriculum
/slavery.php  
Hemisphere in the 
College of Liberal Arts 
http://library.buffalo.edu/exhibits/ForeverFree/resources_
gradeschool.htm  Library/Archive 
http://library.buffalo.edu/libraries/exhibits/index.html#c  Library/Archive 
http://history.berkeley.edu/ucbhssp/lessons.html  
UCBH-SSP (UC 
Berkeley History-Social 
Science Project)  
http://calisphere.universityofcalifornia.edu/themed_colle Library/Archive 
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ctions/subtopic0c.html 
http://uclawce.ats.ucla.edu/lessonplans  
History and Information 
Studies Graduate 
Students 
http://ipr.ues.gseis.ucla.edu/  
History Institute, Faculty 
at University Elementary 
School, Department of 
Special Collections 
http://lfancher.myweb.uga.edu/6000/recs.html  Library/Archive 
http://www2.si.umich.edu/spies/lounge-sources.html  Library/Archive 
http://www.lib.unc.edu/dc/ncmaps/SCIMC_k12.html  
North Carolina 
Department of Cultural 
Resources, UNC 
University Libraries,  NC 
Echo, North Carolina 
State Archives, North 
Carolina Collection, 
Outer Banks History 
Center, CDLA/DocSouth 
http://docsouth.unc.edu/  Library/Archive 
http://anza.uoregon.edu/  
Center for Advanced 
Technology in 
Education, University of 
Oregon 
http://fcit.usf.edu/florida/lessons/lessons.htm  
Florida Center for 
instructional technology: 
Social Studies Resources 
http://www.vcdh.virginia.edu/index.php?page=VCDH  
VCDH (independent 
center) 
http://www2.lib.virginia.edu/small/collections/jdavis/reso
urces/classroom.html  Library/Archive 
 
 
 
 
